
Folsom Cordova Unified School District  

    GPS WORLD MASTERPIECES 

Date: October, 2010      SCHOOL: Folsom High School  

COURSE TITLE: World Masterpieces     SUBJECT AREA: Art / History 

PRPOSED GRADE LEVEL(S): 11-12    COURSE LENGTH: 1 yr/ 2 Semesters 

GRADING: A-F       NUMBER OF CREDITS: 5  

PREREQUISITES: Global Studies Program enrollment  

 

COURSE DESCRIPTION: 

The World Masterpieces course is an 11th and 12th grade elective course designed to 

fulfill a major component of the Global Studies Program requirement. The GPS 

Masterpieces curriculum is an overview of artistic masterpieces from around the globe. 

Works discussed in this course will range greatly, from 15,000 BC – present day. The 

GPS Masterpieces course covers each time period with a special focus on all 

concurrent Art movements. The course also covers global achievements related, but 

not limited to, architecture and music composition. Students will also be exposed to 

various social, religious, and political factors that are relevant to each time period 

being discussed.  

With the exploration of each historical time period and its significant art movements, 

architecture, and music composition, students will take a hands-on approach in order 

to demonstrate their understanding of each era and its significant contributions to the 

progression of art and civilization. Students will be expected to increase their 

awareness of how each historical era came to be. They will learn about how each 

historical time period had its own important art movements. They will gain an 

understanding of how each movement progressed and developed into the next 

movement. Students will expand their horizons and experience first-hand various 

museums, art galleries, and performing arts centers that are available to them in our 

Sacramento and Bay area region.  

Students will relate major factors to their current lives through the development of 

personal responses, written reflections, and group discussions, as well as long- term 

team projects.  

GOALS/PURPOSES:  

 Students will take a hands approach in their education of global history.  



 Students will focus on critical moments in history and key factors that have 

contributed to the historical progression that has lead us to arrive where we are 

currently are today. 

 Students will use critical thinking skills to increase awareness and an 

understanding of how and why things developed the way that they did. 

 Students will analyze and critique how each art movement was a result of 

various factors taking place on a global scale during that time period. 

 Students will learn to work in groups and hone in on their interpersonal skills 

with their peers. 

 Students will learn to communicate their personal opinions, beliefs, and other 

abstract ideas in a group environment.  

 Students will explore local museums and performing centers with class field 

trip opportunities. 

 Students will relate material covered in the classroom with real life experiences 

during class field trips.  

 Students will gain an understanding of the natural progression of civilization 

and art. 

 Students will gain an understanding of how each continent has its own unique 

history and how each area of the globe relates to other regions. 

 

 

STUDENT READING COMPONENT:  

The course will incorporate frequent opportunities for reading. Most reading assignments will 

take place in the classroom. Students will utilize various art history recourses such as 

Discovering Art History by Gerald Brommer, various online recourses, and National Geographic 

magazines. Reading assignments will generally be short and are intended to clarify information 

that will be delivered to the students via teacher lectures, slide shows, class activities, and group 

discussions.  

 

STUDENT WRITING COMPONENT:  

The majority of the writing assignments will be done in class. Most Writing assignments will 

consist of short reflections and journal entries written in student notebooks. Some written 

assignments will require that students work together in class, in small groups. Students will 

write short journal entries in order to record learning experiences that take place outside of the 

classroom on required class filed trips. Students will write short reflections on their personal 

field trip experiences.  

 

Some of the writing assignments will require that students summarize key points and important 

facts for each historical era and its relevant art movements. However, most writing assignments 

will be informal and expressive in nature. Students will frequently analyze data discussed in class 

and be asked to reflect on each art movement in a personal way. Students will utilize critical 

thinking skills in order to relate key historical movements to their own personal, current lives. 



Students will utilize short writing assignments in order to make concrete connections between 

each art movement and global events that were taking place during that time.  

 

STUDENT ORAL COMPONENT:  Students will make personal reflections in class through short 

writing assignments, reading activities, and lectures. However, students will be excepted to 

share their thoughts and personal reflections with their classmates. A major component of the 

class consist of students coming together in small groups, as well as large class discussions, in 

order to compare ideas. Students will work together on large group projects in order to 

accomplish long term goals for collaborative projects. Student will coordinate, design, and 

create large scale projects and visual presentations for each historical era. This will require 

students to work together and collaborate with others in a productive manner. Students will 

also share personal reflections, in class journal entries, and personal opinions about major key 

ideas relating to the curriculum. 

 

Students will be expected to:  

 Actively participate in small group, as well as whole-class discussions; 

 Read aloud form personal journal entries and reflections, textbook material; 

 Share  information gathered from group research, reflections, and completed projects; 

 Use a variety of written and visual recourses (including the internet) to complete 

projects. 

 

 

 

DETAILED UNITS OF INSTRUCTION: 

 

Week 1: The Caves of Lascaux 15,000 BC, The Great Pyramids- 2,600 BC 

Week 2: Oceanic and Highland Asia, Vietnam, Laos, Malasia, Burma, Thailand Art, (South East 

Asia), India- 1500 BC Indus Valley Civilization. 

Week 3: Art of Asia - The Dynasty collections-The Shang Dynasty, Zhou Dynasty , Qin Dynasty, 

Han Dynasty, Tang dynasty, Song Dynasty, Yuan Dynasty, Ming Dynasty, Qing Dynasty Japan- 

Jomon and Yayoi cultures, Askura period, nara period, Heian Period, Kamakura Period, 

Muromachi and Momoyama Periods, Edo Periods 

Week 4: Pre Columbian Art 1500 Bc-1500 AD. Zapotec, maya, Aztec Arts,Paracas, Tiahuanaco, 

Inca Arts- 900 BC-1400 AD. Mesoamerica- 1500 BC-200 AD- Collossal Heads.  Native American 

Art 1000 BC-1700’s/present 



Weeks5: Nigeria and the Guinea Coast 500 BC, Aegean Art – 1,500 BC, Minoan Art – 1,500 BC, 

Mycenaean Art- 1,500 BC 

Field Trip to Crocker Art Museum, Sacramento.  

Week 6: Greek Arts, The Archaic period – 600-480BC, The Classic Period-480-323 BC, The 

Etruscan Art  

 Students will discuss the narrative, the energy, and the fierce nature of the battle portrayed in 

Michelangelo’s sculpture of David.  Discuss the magnitude and energy that can be assumed to 

encompass such an undertaking. The assassination of the great Giant: Students will design their 

own representation of the David (Before seeing Donatello’s version). Students will describe and 

depict the kind of emotion that their own sculpture may want to portray, in order to do this kind 

of fierce narrative justice and with accuracy. 

Week 7: Roman Art – 800 BC, Mosaics and Painting , Early Christian and Islamic Art- Hagia 

Sophia- 532 AD, Roman and Gothic art  1100- 1400AD 

Week 8: Describe the difference between  Pisarro’s figures and Bruegall’s figures. Students will 

write about the similarities and differences between the two styles and ways of focusing on 

their subject matter. 

Week 9: The Italian Renaissance late 1300-late 1500. Filippo Brunelleschi 1377-1446. Lorenzo 

Ghiberti  1381-1455. Gates of Paradise. 1425-1452. 

Reveal the magic and illusion qualities of Foreshortening. Students will create their own version 

of foreshortening. Students are challenged to see who can create their own personal example of 

foreshortening best.  The MOST dramatic example of these unique phenomena receives public 

recognition. Slide shows with winning examples and other contenders are shared with the class. 

Filed Trip to UC Davis Mondavi Center, U.C. Davis. 

Week 10: Matthias Gru:newald 1480-1528. Hans Holbein. 1497-1543. Donatello. 1386-1466. 

David, Bronze.  Sandro Botticelli- 1445-1510 

Week 11: The genius (Michelangelo) who is recognized for his talent, eager to please, and is 

adopted into a new family in order to allow his talents to flourish. Students will discuss other 

talented geniuses that have also been raised in circumstances less than ideal, and void of status 

and wealth. 

Week 12: The instructor will compare the student interpretations of the scene with the real 

Donatello masterpiece. Are there differences? (Presume that there will be great differences.) 

Donatello’s sculpture is anything BUT fierce, ferocious, and masculine, as one might expect. 

Encourage the students to discuss and predict the purpose of Donatello’s unexpected and 

unique approach with the same fierce narrative. 



Week 13: Renaissance in the North – Andrea Mantega 1431-1506. Michelangelo  Buonarroti  

1475-1564. Du:rer.1471-1528El Greco- 1541-1614. Caravaggio- 1571-1610. Gianlorenzo  

Bernini.1598-1680. Ecstasy of Saint Theresa.  1645-1652b  

Week 14: Giovanni Bttista Gauli   1639-1709. Giovanni Paolo Panini.  Interior of Saint Peter’s 

Rome .1746-1754. Goerges De La Tour  1593-1652. Magdalena with the Smoking Flame. 1630-

1635.  

Week 15: Nicolas Pussin  1593-1665. Rape of the Sabine Women. 1634.  Peter Paul Rubens. 

1577-1640. Lion Hunt. 1616. Anthony Van Dyck   1599-1641. Franz Hals   1580-1666. 

Filed Trip to Legion Of Honor Museum, San Francisco. 

 

Week 16:  Baroque ceilings in Rome.   Jan Vermeer  1632-1675. Rembrandt Van Rijn 1606-

1669. Diego Rodriguez De Silva Y Velazquez 1599-1660. Bartolome’ Estaban Murillo  1617-

1682. Artemesia Gentileschi 1593-1692. Gianlorenzo  Bernini.1598-1680.  

 

Week 17: Students work in large groups in order to act out, assimilate, and physically replicate 

an artwork of their own choice. Students should consider important factors such as lighting, 

composition, props, clothing, proportions, physical gesture, and the total narrative in order to 

capture the mood of their chosen masterpiece. 

 

Week 18: The effects of Caravaggio and Bernini were felt in France. However, the 72 year rein 

on Louis X1V  (“The Sun King”) was profound . He preferred a more balanced and classical 

version of the Baroque style. You can see how Georges De La Tour was definitely influenced by 

Caravaggio’s Tanerbrism. La Tour’s figures are monumental and yet simple. But,  like Caravaggio 

he utilizes dramatic lighting (always from a single candle light) and tells biblical stories utilizing  

simple models that look like ordinary people. 

 

Week 19: While students replicate a religious artwork, they will choose between two artistic 

styles. Their student models can look ideal, immaculate, and holy, or they can take on a natural, 

common middle class feel.  They will compare the traditional approach of Renaissance and 

classical masters with the avant-garde approach of Georges De La Tour and Caravaggio. Their 

preference must be clearly demonstrated via their choice in models and personal reproduction. 

 

Week 20: Peter Paul Rubens depicts dynamism in Flemish painting. Little architecture takes 

place in the north. For the first time, an expanding Democratic market in Holland combined with 

a new global market drives a middle class market for art. Portraits, landscapes, still-lives, parties, 

cityscapes, and family portraits drive the art market to a new success.  Art galleries, dealers, and 

fairs become a new aspect of the art world. Students will discuss the similarities between this 

new Flemish era of what you see in today’s current art market. 

 



Week 21: Students will create their own Marquette of a bronze sculpture. Students will visit a 

Bronze foundry in order to experience the technical and labor-intensive process that is required 

to create a bronze sculpture. Their own Marquette will serve as a hands-on approach to allow 

student to grasp the complicated series of events that takes place prior to each Bronze pour. 

Students will gain knowledge and a true sense of appreciation for a sculptor’s labor. 

Week 21: Baroque and Rococo 1600-1700’s 

Week 22: How does Hals style differ from the portraits of Leonardo, Holbein, and Du:rer. 

Week 23: Giovanni Bttista Gauli   1639-1709.  

Antonio Raggi 1624-1686. Giovanni Paolo Panini.  1746-1754. Goerges De La Tour  1593-1652. 

Georges De La Tour 1571-1610. Peter Paul Rubens. 1577-1640. Lion Hunt. 1616. Jan Vermeer  

1632-1675. Rembrandt Van Rijn 1606-1669. Diego Rodriguez De Silva Y Velazquez 1599-

1660.Velazquez 1599-1660  

Field Trip to Three Stages Theatre and Orchestra, Folsom. 

Week 24: Bartolome’ Estaban Murillo  1617-1682. Antoine Watteau  1684-1721 Jean-Baptiste -

Simeon Chardin  1699-1779. Joshua Johnson 1763-1824    

Week 25: Students will analyze Third of May and then Oath of Horati. They will describe how 

each one makes them feel with objective, and yet, personal adjectives.  Students will discuss the 

differences in how each painting makes them feel. Students will create 2 large groups and each 

will plan, design, and discuss a relevant artwork that relates to their life on their school campus, 

or in their community. Each piece will make a clear statement about community, and/ or 

campus life. However, one group will create their statement in the eyes of a Romantic, and the 

other in the eyes of a Neoclassic. Each piece will be acted out with found objects, props, and 

photographed for grading and display. 

Week 26:  Stuart 1755-1828. American Painter.Benjamin West.  1738-1820.John Singleton 

Copley 1738-1815. Sir Joshua Reynolds-1723-1792.Thomas Gainsborough-1727-1788.Jacques-

Louis David. 1748-1825.  

Week 27: Jean-Auguste- Dominique Ingres 1780-1867. Francisco Goya 1746-1828. Theodore 

Ge’ricault . 1791-1824. Eugene Delacroix. 1798-1863. John Constable. 1776-1837.Joseph 

Mallord William Turner. 1775-1851. Thomas Cole. 1801-1848. George Caleb Bigham. 1811-

1879. Jean Francois Millet. 1814-1875.  

Week 28: Impressionism and Post Impressionism 1860-1890 

Honore’ Daumier. 1808-1879. Gustave Courbet  1819-1877. Winslow Homer. 1836-1910. 

Thomas Eakins 1844-1916.  The Gross Clinic. 1875. Eadward Muybridge. 1830-1904. Claude 



Monet. 1840-1926. Roen Cathedral: The Portal 1894. Edouard Manet. 1832-1883. The Waitress 

1878.Camille Pissarro. 1830-1903. La Place Du The’Atre Francais. 1898.  

Week 29: Students will join 2 teams. Group 1 will create a several visual compositions according 

to the traditional technique.  Group 2 will plan their composition utilizing the modern technique 

of  allowing “chance” to play it’s role in the work. Bring the two teams together to compare their 

finished products and discuss the differences. Allow students declare a winner and debate which 

Composition is most effective.  

Week 30: After reflecting on new modern subjects and narratives, students will create their own 

Bingham-like narrative. They can relate this style of idealism, tranquility, and peacefulness to a 

personal aspect of their own daily life at home or in the community. 

Week 31: Pierre Auguste Renoir  1841-1919. Mary Cassatt 1845-1926. Sleeping Baby. 1910. 

James Abbott McNeill Whistler 1834-1903. Auguste Rodin 1840-1917. The Thinker. 1879. 

Bronze. Paul  Ce’zanne. 1839-1906. MontSainte-Victoire. 1904.Henri de Toulouse-Lautrec, 

1864-1901. At the Moulin Rouge. 1892.Vincent van Gogh. 1853-1890. The Starry Night. 1889. 

Paul Gauguin. 1848-1903. La Orana mari’a. 1891.Edvard Munch 1836-1944. The Cry. 1893. 

Pablo Picasso. 1881-1974. The old Guitarist. 1903. Guernica- 

Showcase the Talent- The Academy was a place for critiques, artists, and the French community 

to gather, and pay homage to the latest great works from Europe. Students will discuss the 

relevance of the Academy. They should gain a clear understanding of what it looked like, how 

art covered the large walls, and how open receptions for the public played a huge role in the 

sophisticated lives of the French people. Students will Help create an academy setting and 

participate a local  art show of their own. Students will hang work, invite family members, 

community members, and friends. They may also help judge the artwork, depending upon the 

facility. All GPS student will apply an “Academy Badge of honor” to a favorite piece of artwork 

during at the opening reception. 

Week 32: Students will discuss the mundane, yet relevant importance of the young boys sailing 

on their personal boat in Homer’s artwork. Students will create their own version of this piece. 

However, their personal narrative should capture the mundane and ordinary sequence of their 

own personal and modern lives. Their own version of Homer’s piece can be beautiful and 

elegant, but it must be purposeful, in order to effectively represent their modern lives. 

Field Trip to Museum of Modern Art, San Francisco. 

 

Week 33: The “isms” Expressionism- photography 1890-1950’s. Henri Rousseau. The Sleeping 

Gypsy.  1897. Diego Rivera. 1886-1957.  Salvador Dali. 1904-1989. Marc Chagall. 1887-

1985.Giorgio De Chirico.1888-1978. Paul Klee 1879-1940. Jean (Hans) Arp- 1887-1966. Max 

Ernst 1891-1976. 



Academy reviews - Students will create an art review from the eyes of a French Art critic. 

Students will discuss the relevance of Academy reviews. Students should write abut a personal 

experience in their own life, when their work (of any nature) was publically critiqued. 

Students will focus on Monet’s transition- His artistic focus is no longer simply about an object, 

but rather the about progression of time. His works focuses on the way light and time can affect 

the mood of an object. 

Week 34: Joan Miro’1893-1983.Rene’ Magritte 1898-1967.Meret Oppenheim b1913 Title: 

Object. 1936.  

Dorthea Lange.1895-1965. Migrant Mother, Nipomo Valley. 1936.Alberto Giacometti.  1901-

1966. Man Pointing. 1947.Ansel Adam.1902-1984. Mount Williamson, from manzazar.1944.  

Andy Warhol 1928-1987. Judy Chicago- The Dinner party 1979. 

Students will describe how this title is modern (Russian Modernism and Expressionism). 

Students will compare this modern title with all of the titles that have been discussed up to this 

point. Students discuss how Expressionism is an attitude and or Philosophy of an art more than 

a particular style. In the Americas, the Mexican Muralist and other artists are creating their own 

style of Expressionism. Discuss the differences, as well as the similarities, between these two 

forms of Expressionism, divided by geography.   

Week 35: Students will discuss the numerous changes that are shaping the entire globe. These 

changes will be noted as each new movement and artist being studied shapes the avant-garde 

art world in the 20th century.  

 

Week 36: Students will break up into groups and research numerous styles that Picasso is 

known for inventing.  There will be roughly 15 different groups in order to cover each style that 

he invented throughout his long life. Students will present to each other the era and style that 

they have learned about. Students will objectively critique which era represents Picasso’s best 

work and/ or innovation. 

Week 37: American Art/ & from 1950’s-present. 1950’s-present 

 

INSRUCTIONAL METHODS AND  STRATEGIES 

  

 Lecture 

 Slide Shows 

 Quick Write written responses 

 Group Discussion 

 Global Map Searches 



 Demonstration 

 Multi-Media Review 

 Cooperative Learning 

 Peer support and evaluation 

 Learning logs and journal Entries 

 Writing process Activities 

 Hands-on Group Projects  

 Visual Demonstrations 

 Text book review 

 Magazine Review 

 Project critiques  

 Group Debate 

 Student Reflections 

 Collaborative teamwork (large and small) 

 

ASSESSMENT METHODS AND  TOOLS 

 

 Assignment -Based Rubrics 

 Interactive Notebook 

 Journal Entry Review 

 Oral Presentation Live Review 

 Portfolio Review  

 Long-Term Project Rubric 

 Class Participation Rubric 

 

READINGS: 

Brommer, F. Gerald ( 1997). Discovering Art History: Third addition; Worcester, Massachusetts: Davis 

Publications, Inc. 

 

THIS COURSE WILL PREPARE STUDENTS FOR THE CAHSEE AND/OR THE FCUSD EXIT EXAMS: 

History/World Cultures; Writing; Reading; Language Arts; VAPA. 

 

LAB FEE, IF REQUIRED: 

None  

  



SUBJECT AREA CONTENT STANDARDS TO BE ADDRESSED: 

State Content-Standards for Visual Arts, World History / Culture, and Writing will be addressed. 

WRITING STANDARDS  

2.0 WRITING APPLICATIONS 

2.3  Write expository compositions, including analytical essays. 

a. Support important ideas and viewpoints through accurate and detailed referenceS to the text  

and other works. 

b. Convey information and ideas from primary and secondary sources accurately and coherently. 

c. Make distinctions between the relative value and significance of specific data, facts, and ideas. 

 

VISUAL ARTS STANDARDS 

1.0  ARTISTIC PERCEPTION  

1.8   Analyze the works of a well-known artist as to the art media selected and the effect of that 

selection on the artist's style. 

2.0   CREATIVE EXPRESSION 

2.1  Create original works of art of increasing complexity and skill in a variety of media that reflect 

their feelings and points of view.  

2.2  Plan and create works of art that reflect complex ideas, such as distortion, color theory, 

arbitrary color, scale, expressive content, and real versus virtual.  

3.0    HISTORICAL AND CULTURAL CONTEXT 

3.2   Identify contemporary artists worldwide who have achieved regional, national, or international 

recognition and discuss ways in which their work reflects, plays a role in, and influences present-

day culture. 

3.3  Investigate and discuss universal concepts expressed in works of art from diverse cultures. 

3.4 Research the methods art historians use to determine the time, place, context, value, and 

culture that produced a given work of art. 

4.0 AESTHETIC VALUING 

4.3 Analyze and articulate how society influences the interpretation and message of a work of 

art. 



4.5 Construct a rationale for the validity of a specific work of art artwork that falls outside their 

own conceptions of art. 

4.6 Develop written criteria for the selection of a body of work from their portfolios that 

represents significant achievements. 

5.0 CONNECTIONS, RELATIONSHIPS, APPLICATIONS 

5.2 Compare and contrast works of art, probing beyond the obvious and identifying 

psychological content found in the symbols and images. 

 

WORLD HISTORY AND CULTURE 

2.0   PEOPLE WHO MAKE A DIFFERECE 

2.2  Students demonstrate map skills by describing the absolute and relative 

 locations of people, places, and environments. 

6.0 HISTORICAL AND SOCIAL SCIENCES ANALYSIS SKILLS 

6.7  Students analyze the geographic, political, economic, religious, and social structures during the 

development of Rome. 

6.4   Students analyze the geographic, political, economic, religious, and social structures of the early 

civilizations of Ancient Greece. 

6.2   Students analyze the geographic, political, economic, religious, and social structures of the early 

civilizations of Mesopotamia, Egypt, and Kush 

8.0 UNITED STATES GEOGRAPHY, GROWTH AND CONFLICT 

8.4 Students analyze the aspirations and ideals of the people of the new nation. 

11.0 CONTINUITY AND CHANGE IN THE TWENTIETH CENTURY  

11.4  Students trace the rise of the United States to its role as a world power in the  

twentieth century. 

 

 

DISTRICT ESLERS TO BE ADDRESSED: 

Students will be: 

 

Self-Directed Learners: who take responsibility for their own learning. They will be guided 

toward independent learning tool for success in t he classroom and beyond.  



 

Constructive Thinkers: who are able to relate clearly and logically in all all writing assignments. 

Students will be able to critically analyze al forms of communication and apply prior knowledge 

to their current reading and writing. 

 

Effective Communicators: who take pride in all assignments and realize the value of creating an 

error free product that is original in substance.  

 

Collaborative workers: who reflect on their reading, writing, and listening to enhance the 

outcomes of their work. Students will demonstrate this skill through both oral and written 

assignments and discussions.  

 

Quality Producers/ Performers:  who are capable of working in both large and small groups in 

order to produce well-organized, thoughtful products, such as article analysis and historical 

reports.  

 

Responsible Citizens: who are continued to continue our democracy in positive ways. Through 

their interpretation of various media, students gain an understanding of the honor, integrity, 

and integrity that is essential to become a functioning member of society.  

 

 

 

 

 


